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S

pring is here and the earth is renewed with its arrival in the northern hemisphere. The Interim Plus
offers some hopeful curriculum ideas for your consideration.
There is much unrest in the Middle East, multiple natural disasters in Japan, new challenges in Africa and a
scheduled election on the horizon in Canada. These
current events present many teaching opportunities.
This curriculum resource touches on the Canadian domestic scene.
Worthy of special note in our recent edition of The Interim newspaper is the moral and intellectual mettle
of the candidates who participated in the Father Ted
Colleton Scholarship program. The three winning essays can be read online at www.theinterim.com. The
essay topic was: dishonest language leads to dishonest
debate and results in bad laws. The students wrote
clear, cogent essays on the topic as it relates to the
abortion issue.
For nine years students have participated in the Father
Ted Scholarship program. Hundreds of these scholarship candidates have gone on to study in colleges
and universities. Some have put their convictions into
practice by taking courageous stands on the front lines.
One such student was Zuzanna Kursawa. Her inspiring experience is recalled herein, and perhaps some
young people will want to express their own pro-life
commitment by attending the annual March for Life in
Ottawa and the accompanying Youth Conference (May
12 and May 13 respectively)

Social Justice

T

he term social justice
is used by many groups
and can have widely different meanings. Education
can play an important role
in understanding its meaning and help young people
to put it into practice. The
creation of an after-school
social justice club may help
in this regard. Teenagers
are quite open to ideas of
justice. They yearn for it
once they are made aware of facts and sensitized to
the plight of others. Their idealism tends to align them
with the “underdogs” in society.

Dealing with social justice issues presents problems of
definition and problems of implementation. What do
we mean by this? It appears that only certain kinds of
social problems get defined as social justice, usually
those that pertain to events far away from the classroom itself or considered safe and politically correct.
As one educator put it “all too often the teachings
about social justice are embraced in the classroom but
not acted upon in the real world.”
This teaching resource seeks to apply Christian social
principles to actual problems about which young people may be genuinely concerned. It may more easily be
dealt with in a Christian school, but it should not be
verboten in a public high school either. The principles
are universal and appeal to the young.

Definitions of social justice
Social justice is a socio-political ideology that emphasizes the equality of all people and that because of
bias, and policy, some folks will not be fairly treated.
Social justice is a set of ideas created so such things
do not happen. www.answers.ask.com/Society/Other/
what
Fair and proper administration of laws conforming
to the natural law that all persons, irrespective of ethnic origin, gender, possessions, race, religion, etc., are
to be treated equally and without prejudice.
www.businessdictionary.com/definition/social-justice.
html
The fair distribution of advantages, assets, and benefits among all members of a society.
www.glenbow.org/mavericks/teacher/english/thm_
poli/glossary.html
This site www.ask.reference.com/related/What+Is+t
he+Meaning+of+Social+Justice? would show how
elusive and how rich the concept of social justice can
be. One needs to realize that the term may mean different things to different people depending on their own
place in a given society or their line of work. For example, a social worker may take a certain approach in
defining the term and applying their principles in the
field. (For an American context one could visit www.
socialworktoday.com/archive/marapr2007p24.shtml.
The article contains 5 essays by social workers who define the term and explain the issue that is most pressing for them.)
One social worker identified the need for greater gender, racial, and ethnic equality, stressing the need to recognize and celebrate diversity. Another popular theme
was that of child welfare, the fact that society is failing
the children who are abused, neglected, and “unwant-
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ed”. Another identified her major concern as the absence of equality in healthcare. The lack of affordable
housing was seen by another as a great social injustice,
accounting for homelessness and preventing people
from becoming self-respecting and independent. Finally, one social worker pointed to the plight of the
poor and unemployed as the greatest social injustice,
because these people when “confronted with chronic
deprivation and/or harsh living conditions often feel
unsafe, insecure, and powerless…[and such] people
cope with the desperate condition by harming themselves (e.g., self-medication, dropping out of school,
unsafe sex, ineffective parenting, inability to hold a
job, lack of self-care, and suicide and/or others, like
crime, assault, battering, rape, homicide.)”

needs and the latter more concerned with correcting
the structures that perpetuate the need.
Social service is seen as the giving of direct aid to someone in need, perhaps by performing one or more of
the corporal works of mercy: giving alms to the poor,
feeding the hungry, clothing the naked, visiting the
sick or imprisoned, etc. It is really personal charity in
action. Social action on the other hand is considered
as more of a collective act of charity as we begin to take
a look at the problems and issues facing us in our own
communities, our nation and the world at large, seeking to ask questions as to the cause or conditions that
create the particular social injustice, “Why is there so
much unemployment in our area?” “Why are there so
many street-people in our large cities?” “Why is there
no law to prevent abortions?”

So one can certainly see the many faceted meanings
of social justice and the complex problems that result
when it is absent in a society.

In an early encyclical on social
matters, Pope Leo XIII, in On the
Condition of the Working Classes explained that the wealth of
any state is “gained only by the
labor of its working class, therefore justice demands that the
interests of the poorer classes
should be carefully watched
over….so that they who contribute so largely to the advantage
of the community may themselves share in the benefits which they create.”

Questions
1. How might each of the following categories of
people differ in their definition of social justice
and/or possible solutions to the problem?
a) a unionized worker
b) a single mother with no job
c) an elder on a low fixed income
d) a recent immigrant to Canada unable to speak
English or French

Pope John XXIII, in Mater et
Magistra, (230) stated that
“A purely theoretical instruction in humankind’s social
and economic obligations is
inadequate. Practical training must also be given in the
proper fulfillment of these
obligations.” The practical
pursuit of answers to such
questions is social justice.
By performing a social service, one may also become
involved in solving the problem which created the
need in the first place, and the two are closely related
and often blend together.

e) a corporation lawyer
f) a disabled soldier who served in Afghanistan
g) an unborn child
2. What would you consider to be the most serious
social justice issue that society faces today and
why?

A Christian definition
You are the God of the lowly,
the helper of the oppressed,
the supporter of the weak, the
protector of the forsaken, the
savior of those without hope.
Judith 9:11

But at the heart of social justice lies the value accorded
to each and every human life, no matter the size, colour, shape, age, ability, or degree of dependency of
that life. In his message for the world day of peace on
January 1, 2001 another Pope, John Paul II outlined
this clearly:

One Christian definition of
social justice appears within the comprehensive approach found at this site www.
ecatholic2000.com/sj/socjust.
shtml#Website. Social service
and social action are seen as
related, with the former more applicable to individual

……An authentic dialogue between cultures cannot
fail to nourish, in addition to sentiments of mutual
respect, a lively sense of the value of life itself. Human life cannot be seen as an object to do with as
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we please, but as
the most sacred and
inviolable earthly
reality. There can be
no peace when this
most basic good is
not protected. It is
not possible to invoke peace and despise life. Our own
times have seen
shining examples of generosity and dedication in the
service of life, but also the sad sight of hundreds of
millions of men and women whom cruelty and indifference have consigned to a painful and harsh destiny. I am speaking of a tragic spiral of death which includes murder, suicide, abortion, euthanasia, as well
as practices of mutilation, physical and psychological
torture, forms of unjust coercion, arbitrary imprisonment, unnecessary recourse to the death penalty, deportations, slavery, prostitution, trafficking in women
and children. To this list we must add irresponsible
practices of genetic engineering, such as the cloning
and use of human embryos for research, which are
justified by an illegitimate appeal to freedom, to cultural progress, to the advancement of mankind. When
the weakest and most vulnerable members of society
are subjected to such atrocities, the very idea of the human family, built on the value of the person, on trust,
respect and mutual support, is dangerously eroded.
A civilization based on love and peace must oppose
these experiments, which are unworthy of man.
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Discrimination/Racism/Genocide/
War
Religious freedom/extremism/cultural conflicts
Life issues (Abortion, Stem Cell Research, Euthanasia,
Pornography)

Assignment
In groups of no more than five, students will research
their topic to gather information about the issues and
problems. Once the research has been done the group
will present to the class. The presentation will consist
of four parts:
1. Define and explain the social justice issue or problem.
2. If in a Catholic school, apply to the issue: Catholic Social Principles, Scripture Passages, Encyclical
Quotes, Catechism References, Church and Magisterial Teachings, and anything else learned from the religion course. The chosen issue should be critiqued
from a Catholic perspective, and the group should
demonstrate how the demands of faith require action.
If in a public school, apply to the issue: ethical principles, appropriate universal principles of justice
and fairness, and any applicable United Nations
declarations (e.g., Universal Declaration of Human
Rights). The group should demonstrate that the
claims of justice demands action.

www.ecatholic2000.com/docs/docs6.shtml

Questions
1. Is there a real difference between secular versions of
social justice and religious versions as to their meaning? If so, what is the difference and what accounts
for it? If not, why not?

Suggested Topics

3. The group is to offer solutions, recommendations,
and suggestions on how to deal with, resolve, modify, or rectify the problem (e.g., changing zoning
laws to assist in providing more affordable housing,
strengthening the family, making divorce more difficult to obtain. Or why not look at the solutions
proposed by a brilliant writer like G.K. Chesterton
who opined that the family is important because it
is like a small, independent free state where basic
learning, manners, policies, etc. are created and
nurtured. The family is under attack. It is subject to
great pressures from the State which seeks to take
over more and more of the family’s rights and responsibilities, e.g , a day-care system that makes the
mother irrelevant, and a welfare system that makes
the father irrelevant. They also destroy it by redefining the family.

Poverty/Homelessness/Unemployment/Unequal distribution of wealth
Refugee/Immigration/ Child Labour/Human Trafficking/Slavery Concerns

4. The group can invite and then lead a class discussion on the topic they have researched. Members
of the group should prepare questions in advance
to generate discussion. They may wish to generate

2. What are some of the chief obstacles to the
achievement of social justice in our society?

LESSON Preparation
(special thanks to Dan Pigeau of the Durham CDSB for his generous
contribution to these lessons and rubrics)

Students are asked to pick a topic that has concerned,
intrigued, frustrated or baffled them in the field of
social justice. The topic may be chosen from the list
below or be original but subject to teacher approval.
www.makingchangenow.com/wordpress/?p=585
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provoking questions to stimulate thought and discussion.

It can be more challenging to devise a proper evaluation scheme that recognizes both the overall effort
of the group and the individual contribution of each
member of the group. Teachers can make an distinction between the two and still reconcile the relative
merits of each member. The group will be graded according to the rubric below, on:

Other Details
The students have a full period (73 minutes) at their
disposal. For example, a class of 24 students would
take up to 6 full periods, and so the exercise has to be
well defined and of good quality.

Our society for a host of different reasons suffers from
apathy when it comes to political involvement, even
as simple as voting in elections. This state of affairs is
even more pronounced among young people. This is
a problem because in a representative democracy, an

The groups have to prepare a handout for the class
that summarizes their findings and provide sufficient
copies for the whole class.
A proper reference/source list, including all internet
sites, must be submitted to the teacher.

1.
2.
3.
4.
5.

Continued on p. 5

The quality and quantity of the research.
The application of Catholic or ethical principles and critique of the issue.
Originality, strength of the solutions.
Group’s ability to generate discussion.
Creativity, oral presentation, vocabulary, delivery, and handout.
Social Justice Presentation Rubric
Category

Level 4

Level 3

Level 2

Level 1

Level R

Student demonstrated
that they did an excellent
amount of research on
their topic, and that they
were extremely familiar
with

Student demonstrated
that they did a good
amount of research on
their topic, and that
they were familiar with
most

Student demonstrated
that they did some
research on their
topic, and that they
were familiar with
some.

Student demonstrated
that they did minimal
research on their topic,
and that the were
familiar with a limited
amount of

Student failed to demonstrate sufficient knowledge
of Church teaching on
their issue. Student failed
to make sufficient references to Catholic Social
Principles, etc.

Student communicated
their thoughts and ideas
in an articulate manner.
They provided proper references to their sources,
and their hand out was
well written.

One of the following
could be improved on
slightly.

One of the following
could be improved on
significantly.

1) The presentation .
2) The handout
3) References

1) The presentation .
2) The handout
3) References

Two or more of the
following could be
improved on significantly.

Students demonstrated
extremely limited communication skills on both
the presentations and the
written component.

Application

Student applied Church/
ethical teaching incredibly well, and exceeded
the amount of research
expected by the teacher.

Student applied
Church/ethical teaching well, and met the
amount of research
expected by the teacher.

Student applied some Student applied a limChurch/ethical teach- ited amount of Church/
ing, and almost met
ethical teaching.
the expectations of the
assignment.

Student failed to apply the
proper amount of Church/
ethical teaching.

Thinking
& Inquiry

Project demonstrated
that an incredible
amount of thought went
into

Project demonstrated
that a good amount of
thought went into

Project demonstrated
that some thought
went into

Student failed to put in
proper amount of thought
into the research and presentation of their topic.

Knowledge
Church teaching on
their issue. They
referred routinely
to Catholic Social
Principles, Scripture
Passages, Encyclical
Quotes, Catechism
References, Church
and Magisterial
Teachings.
Communication

1) the research
2) the handout
3) format and preparation of the presentation.

1) the research
1) the research
2) the handout
2) the handout
3) format and prepara- 3) format and prepation of the presentaration of the pretion.
sentation.



1) The presentation .
2) The handout
3) References

Project demonstrated
that limited thought
went into
1) the research
2) the handout
3) format and preparation of the presentation.
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A national election in Canada is underway. There are several ways to
have students participate in the process and learn from the experience in
a practical way. Perhaps some of them
will catch the political bug. In the next
Interim Plus we shall offer more suggestions on how to make the election campaign part of
classroom teaching. Elections do not occur every academic year, so teachers should take advantage of the
special opportunity.

Civics Assignment & Rubric
informed, active and engaged
citizenry is essential in order to
maintain the traditions of law
and order, separation of powers, and a sense of the common
good. Responsibility for decision-making cannot be shirked
by the vast majority and simply
surrendered to a group of people increasingly elected by fewer and fewer voters.

The Lesson

Courses on civics and politics could be useful in countering this dismal trend on the part of the body politic.
Here are a couple of ideas of how to motivate/interest
students in getting involved and getting informed.

There are two elements to the assignment, a national
component and a local riding component.
Continued on p. 6

Civics Rubric (Election Year Options)
Category

Level 4

Level 3

Level 2

Level 1

Level R

Knowledge

Student did excellent
research on the stance
of each candidate on
various issues.

Student did a good
amount of research
on the stance of each
candidate on various
issues.

Student did some
research on the
stance of each candidate on various
issues.

Student did limited
research on the stance
of each candidate on
various issues.

Student failed to do sufficient research to find out
each candidates stances
on various

Communication

If they asked a question
at an all candidates
debate it was a mature
and well thought out
question. Their presentation and written component were extremely
well done.

If they asked a question
at an all candidates
debate it was a good
question. Their presentation and written
component were well
done with minor spelling mistakes.

If they asked a question at an all candidates debate it was an
okay question. Their
presentation and written component had
several spelling and
grammar mistakes.

If they asked a question
at an all candidates
debate it was an okay
question. Their presentation and written
component had many
spelling and grammar
mistakes.

Student failed to communicate they had knowledge
of each candidates stance
on various issues, and if
they did do the assignment
it was filled with many
spelling and grammar
mistakes and the presentation was short.

Application

Student did an excellent
job of applying research
and investigative skills
during the project, and
they did an excellent job
of applying the views of
each candidate to help
them determine who
they would vote for.

Student did an good job
of applying research
and investigative skills
during the project, and
they did an good job of
applying the views of
each candidate to help
them determine who
they would vote for.

Student applied some
research and investigative skills while
doing the project.
They also applied
some of the candidates views when
deciding who to vote
for.

Student applied limited
research and investigative skills while doing
the project. They also
made limited use of
candidates views when
applying the information to the decision
making process of
determining who to
vote for.

Student failed to apply
research and investigative
skills while doing they
project, and failed to apply
sufficient knowledge of
each candidates stance on
various issue.

Thinking &
Inquiry

Tremendous thought
went into video tape of
the candidates debate,
into the summarizing
of info obtained, and
into thinking about who
to vote for. Excellent
thought also went into
the presentation of the
students results.

Good thought went
into video tape of the
candidates debate,
into the summarizing
of info obtained, and
into thinking about
who to vote for. Good
thought also went into
the presentation of the
students results.

Some thought went
into video tape of the
candidates debate,
into the summarizing
of info obtained, and
into thinking about
who to vote for. Some
thought also went
into the presentation of the students
results.

Limited thought went
into video tape of the
candidates debate, into
the summarizing of
info obtained, and into
thinking about who
to vote for. Limited
thought also went into
the presentation of the
students results.

Student failed to demonstrate sufficient thinking
and inquiry skills while
doing the project.
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In an election year students
will

Non Election Year Option #2
If it is not an election
year, and the student
cannot obtain an interview with the M.P. or
M.P.P then the student
may write their M.P/
M.P.P a letter, asking the
M.P. or M.P.P to address/
explain their stance rewww.blog.theex.com/wp-congarding a sensitive sotent/2008/08/citizenship.jpg
cial justice issue like
abortion or euthanasia.
The student will present their letter to the class, and
any response that they receive from the M.P/ M.P.P’s
office.

1. attend an all-candidates debate and watch the local
riding candidates on a televised debate. At the
all-candidates debate they will be required to ask
two questions of the candidates that is important
to them. One question should deal with the topics
most often ignored and dreaded by the candidates,
but which would be revealing as to the candidates’
own core life principles:
“Canada currently has no law regarding abortion.
Would you be in favour of putting some type of law
in place?”
“If a debate on euthanasia ever occurred in parliament what would your stance on the issue be and how
would you vote?”

Q&A with Zuza Kurzawa

“What is your stance
on same-sex marriage?
Would you want the issue
to be reopened?”

Interim reporter Pauline Kosalka interviewed Zuza
Kurzawa, a Queen’s student arrested at Carleton University in October for participation in a GAP demonstration, by email. Kurzawa was a 2009 Fr. Ted Colleton Scholarship winner.

The students should work in pairs so that while one
person is asking the question the other videotapes the
exchange, and vice-versa. Students who work in pairs
will record two questions with answers from the candidates and will present their video along with a written
summary to the class. Students will also explain, based
on the various statements made by each candidate:
a) which candidate they think best represents strong
moral values and explain why; and b) which candidate
would merit their vote and explain why.

The Interim: Why did
you enter the 2009
Father Ted Scholarship contest? What
was your essay about?
What especially did
you want to convey to
the readers?
Zuza Kurzawa: I initially entered the contest
under the recommendation of a philosophy
teacher in my high
school. We had devoted a lot of class discussion to pro-life causes and,
knowing my convictions, suggested I participate. My
essay discussed the theme of spiritual starvation. What
I tried to convey was the relationship between spiritual starvation and its effect on the perversion of truth.
When blinded to truth, people fail to recognize the humanity of their fellow man. In the issues of abortion
and euthanasia particularly, people have refused the
humanity of those affected; unless their hearts become
open to truth, these injustices will never be solved.

2. The students must also watch one national party
leaders’ debate and a) summarize the main points
made by each party leader b) assess their respective
performances based on effectiveness in presenting
their party platform during the debate c) select
one good point and one weak
point in each of their presentations and explain why it was
a strong point or weak point.

Non Election Year Option #1
If it is not an election year students may arrange an appointment with their local M.P. or M.P.P to conduct an
interview. Once they
have interviewed their
M.P. or M.P.P. students
will present the interview to the class (this
may be done in pairs
if the M.P or M.P.P
agrees to be taped or
videotaped).

TI: Were you involved in the pro-life movement before
you wrote the essay?
ZK: I was involved with pro-life initiatives a little in
high school, in the sense that I attended the March for
Life, but I did not actively participate. Although I knew
I was pro-life, I did not actualize my beliefs until university, whereby I joined the campus pro-life group. I

www.//vator.tv/images/
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suppose the main reason why I am so struck by the
pro-life movement is because it seeks to affirm dignity
and truth. In fighting these culture wars, I knew that
being quiet about truth would just perpetuate the injustice.
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nadians are entitled to free speech. Given that “offensive” is such a subjective term, it seems (strange) that
this is so often enforced. Although graphics are never
pleasant, they are effective. No one wants to look at
the blackened smoker’s lung on cigarette packets, but
those images speak truth about the effects of smoking.
Likewise, abortion isn’t pleasant to look at, but seeing
it, introduces many to the injustice of abortion. It is interesting, if abortion is so celebrated as a fundamental
right, why can we not show it? If it is legal to do, why
is it illegal to show?

TI: You currently attend Queen’s University. Are you a
member of pro-life organizations on campus? How are
pro-lifers treated by the university?
ZK: I am the President of Queen’s Alive, the campus
pro-life group. In general our club is accepted. There
were a few problems after I returned from the Carleton
GAP, but no one has openly tried to de-ratify our club.

TI: Were you surprised that you got arrested? What
happened next?

TI: How did you come to participate in the GAP pro-life
demonstration at Carleton University on Oct. 4? Why
did you participate?

ZK: I suppose I didn’t truly accept that we might be
arrested that day, but I was prepared for it. After we
were handcuffed, we were taken to a place on campus,
interrogated, and fined on two accounts. We are fighting these charges. After this, we wrote press releases
and responded to media queries. In a way, the fruit
of the arrest was quite great. (As a result of the) efforts to silence our message, we were able to bring the
issue of abortion into public discussion. The greatest
obstacle for the pro-life movement is this disease of silence. If we are ever to make abortion unthinkable, we
need to discuss it first. It is ridiculous that sometimes it
takes something like this for anyone to care, but using
graphics has proven to be the only way to shake the
pervasive malaise.

ZK: A member of Queen’s Alive knew students at Carleton and extended the invitation for us to participate.
I decided to participate because I hadn’t to date tried
graphic displays. Hearing the testimonies about the
fruit of GAP, I knew it was something I had to try. I also
knew the students would need support, and so I decided to participate.
TI: What is GAP about?
ZK: The Genocide Awareness Project is a graphic display that compares aborted fetuses to victims of other
genocides. Within all genocides, all victims are denied
personhood, seen as burdens, killed systematically and
in mass numbers. GAP shows why the comparison between abortion and other genocide victims is reasonable. Because it is so contentious, it always attracts attention and has also (come) to be known as one of the
most effective ways of changing pro-choice hearts to
pro-life ones.

TI: What was the reaction to the arrests by other campus pro-lifers and the student body in general?
ZK: The reactions were mixed. In general, even if people disagreed with our message, they supported our
right to speech. Back at Queen’s, some were very supportive of the initiative. Others misinterpreted the message (which I did expect), and at one point accused me
of being insensitive to genocide. But many other students were intrigued by my conviction(s) and openly
sought to learn. And so, I organized pro-life apologetics sessions which went very well.

TI: Carleton University refused to let the GAP demonstration go on as planned at the Tory Quad and ordered
that it be moved to Porter Hall. Why did you decide to
protest against the decision? Were you aware that you
might face disciplinary measures?
ZK: Initially, Carleton booked the Tory Quad months in
advance, only to be notified that the display was to be
moved to Porter Hall. Because Porter Hall was a lowtraffic area on campus, it seemed evident that this was
a blatant attempt at censorship. Sensitive to our right
to free speech, Carleton Lifeline decided to proceed
with the display as initially planned. We were aware
that we could face disciplinary measures, but that was
a risk we had to accept.

+++++++++++++++++

Questions
1. What inspired Zuzanna to enter the Father Ted
Scholarship program?
2. Why did she then get actively involved in the
cause at university?
3. What is the Genocide Awareness Project?

4. As Zuzanna asks “if abortion is so celebrated as a
fundamental right, why can we not show it? If it is
TI: Why do you think the university found the GAP
legal to do, why is it illegal to show?” What andisplay so controversial? Do its actions demonstrate a
swers do her opponents offer?
double standard?
ZK: Abortion is not an issue people enjoy talking about. 5. Is silence a disease in these circumstances? Why
or why not?
I suppose worried by student response, the University
decided to censor the message. However, masking it as
an “offensive display” does not address the fact that Ca-
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A SIMPLE GEOGRAPHY
& HUMILITY LESSON
The Middle East and North Africa are experiencing
tremendous unrest. We should educate ourselves
better about the nations in that part of the world,
seeing as so much attention is being given to them
because of the ongoing turmoil and violence. A good
place to start is to at least recognize the geography of
the many nations that ring the southern and eastern
shores of the Mediterranean Sea.

2. If the class consists of students that have a sufficient quantity of computers (perhaps the school
library or computer lab could function as a classroom for this exercise) the students could be
asked to drag the country’s name onto the map.
The exercise is a learning tool. Students may wish
to compare their respective scores as they proceed along the way.

Here is a fun way to introduce students to the political geography of the area. The exercise may prove
to be both fun and frustrating. The students can be
given the assignment in one of two ways.

It is recommended that the teacher do the exercise
first and then change the instruction/directions accordingly for maximum learning. Click on www.rethinkingschools.org/just_fun/games/mapgame.html
to launch the map game.

1. The teacher can print a map of the area under
discussion and simply provide the list of nations
and then ask them to place the names on the geographic division that they think corresponds to
that nation.



